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What do Michael Phelps, Jamie Oliver, and Sir Richard
Branson have in common?

All are among the many successful people who have been
diagnosed with ADHD.

Anecdotal evidence suggests that both Albert Einstein and
Thomas Edison also may have had ADHD.

Despite these anecdotal reports, nearly all research
regarding this topic has focused on deficits rather than
strengths.



Because ADHD 1s seen as a disorder, statistics about 1t are
kept by the organizations that count and study other
“diseases” and “disorders”

Approximately 11% of children 4-17 years of age (6.4
million) have been diagnosed with ADHD as of 2011
(Centers for Disease Control)

In adults, a prevalence of between 7.8 to 8.3% has been
reported (National Institutes of Health).



These estimates suggest, at the least, that there could be a
portion of the population in universities that may be affected
by “having” ADHD

In this study we have two purposes:

First, we were interested in exploring the effects of ADHD in
university students

Second, we wanted to avoid using a “deficit” model to study
individuals with ADHD



If you consider that ADHD 1s a deficit, this then influences
the kinds of research that you undertake

So, for example, samples used 1n past studies
Included only students already having difficulty in university
These were students who sought testing and academic help at a
campus academic assessment center

Research has shown, however, that students with ADHD

only sometimes seek help and support for academic struggles
(Ra%,ainer, 2011) ’ op -

Second the instruments used in past studies may not be ideal
Previous “study skills” or “academic adjustment™ scales
Were developed on non-ADHD students

Asked about performance in general, rather than performance in specific
courses



We recruited students widely (not just from
disabilities services)

We explored student self-reports and narratives
These were about courses in which students had been
either unsuccessful and successful

All students responded to the same instruments and
questions
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Psychology students at Salem State University
60 females and 8 males (mean age = 24)

15% Freshman; 23% Sophomores; 32% Juniors; 30%
Seniors

Average Grade Point Average (GPA) is between C+ ([?

79%) and B+ ([?] 89%)
18 participants reported being formally diagnosed with
ADHD

Other diagnoses reported included anxiety, depression
and obsessive-compulsive disorder




Participants were Salem State students who participated
voluntarily

Students who are interested in participating were given a
link to an online survey

Participants filled out several short survey instruments

The results presented here are from a questionnaire
devised by these researchers asking

About strategies and factors that are related to courses that students
did well in and

Courses 1n which they did not do so well.



ADHD

Not ADHD

Grade Point
Average
OVERALL

3.47 (.72)

4.04 (.94)

Grade Point
Average
COURSES DID
WELL IN

3.71 (.40)

3.66 (.46)
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Students with ADHD did report success in some of their
courses

In the courses 1in which they were successful, their GPA’s
did not differ.

In these courses, they also seemed to be taking types of
courses that were similar to those of non-ADHD students
(not necessarily easier)



Similar study skills were reported in courses 1n which
students reported being successful

One notable difference is that students with ADHD
reported higher rates of engaging in the study skills

Students with an ADHD diagnosis tended to mention
studying, whereas those without mentioned “reading.”



